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SUMMARY
This document presents the results of the needs analysis carried out in the framework of the Children
Digi-CORE project in order to collect data, good practices, and criticalities related to the reports
submitted directly by persons of minor age to public authorities and concerning violations of rights
of the reporter or of peers. It is constructed by analysing:
(a) children's perception of their rights and especially of their right to turn to public authorities in case
of violation of these rights and possible strategies to strengthen their recognition through a digital
tool.
(b) the working methods and interventions that public authorities use and should use when dealing
with alerts from minors.
(c) special needs for special groups of children1 that should be addressed in the design and
implementation of the digital tools foreseen by the project and in the definition of interdisciplinary
procedures for the management of reports.
The document consists of four main sections.
Section 1, GENERAL METHODOLOGY, outlines the methodological approach to needs
assessment.
Section 2, FOCUS GROUPS, describes the methodology of construction of the focus groups, the
process of implementation in Italy and Cyprus, and the results obtained.
Section 3, SURVEY, describes the methodology used, the implementation process and the results of
a survey addressed to public authorities. The survey was accompanied by a game-quiz aimed at the
public and administered in Turin during the European Research Night.
Section 4, FIELD VISIT, describes the visit carried out by the Garante of the Piedmont Region for
Childhood and Adolescence to the Portuguese Provedora de Justiça in order to deepen the interesting
experience of collection and management of the reports of persons of minor age.
Section 5, CONCLUSIONS, presents the final results of the needs assessment.

The annexes provide documentary evidence of the activities carried out.
1

In this document, the term "children" is intended to refer to girls and boys indifferently. We tried to guarantee adequate
visibility to the female component particularly in the focus groups, less evident sometimes in the group of care leavers.
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1. GENERAL METHODOLOGY
In order to achieve the objective of identifying the needs to be met and thus lay the foundations for
the proper development of the digital tools provided by the Children Digi-CORE project, we relied
on three distinct tools aimed at different target groups.
In line with the participatory nature of the project, which aims to put boys and girls at the centre of
each project phase, focus groups of boys and girls were organised in Cyprus and Italy to explore the
issue of reporting in general and, in particular, fears and opportunities related to the development of
a special app to contact the regional ombudsperson for children and adolescents.
Secondly, a survey was carried out targeting public authorities who receive reports from persons of
minor age concerning the violation of their own or peers' rights.
Lastly, a field visit to Portugal was organised, in order to further analyse one of the experiences
emerged from the survey considered of particular interest for the project.
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2. FOCUS GROUPS
The two focus group sessions in Turin and Nicosia were conducted with minors and young persons
over the age of majority to collect input on critical issues and concerns about the direct reporting to
public authorities and the risk of re-traumatization. Each focus group was organized with a common
methodology, agreed upon in a preliminary phase between Agevolando (Italy) and Hope for Children
(Cyprus), based on:
1. Participatory approach, better defined in section 2.1.
2. The focus group tool, with 3-4 meetings of 3-4 hours each.
In organising the activities of the groups, however, the peculiar experiences of participatory research
methods and of the specific type of boys and girls involved in the “Care Leavers Network”, promoted
by the Italian Association Agevolando, and the Cypriot non-governmental organization “Hope for
Children” were valued. For instance, Agevolando worked mainly with native care leavers, while
Hope for Children worked with unaccompanied foreign minors.
2.1

General theoretical and methodological premise

According to Article 12 of the United Nations Convention on the Rights of the Child, children and
young people have the right to be informed, listened to, and taken into consideration when defining
their life project and the choices concerning their growth. It was precisely the need to give voice and
an actual app this right that created the Italian Care Leavers Network of the Agevolando Association.
In this project, focus groups were used.
Lundy's model (2007)2 describes the elements necessary to guarantee full participation of children
and young people in planning group activities: space, voice, audience and influence.
Space, because children are to be guaranteed a space, a welcoming context that legitimizes and
facilitates reciprocal expressiveness and reflexivity. This is constituted in and through the group,
creating a physical and relational place in which boys and girls can feel welcomed and heard in their
stories.
The second element identified by Lundy is the concept of voice, namely the possibility for each child
to express his point of view in the most congenial way, in rational and emotional terms: the children’s
voice emerges through an open and non-judgmental discussion, always respecting the personal time
of each.

2

Laura Lundy (2007) 'Voice' is not enough: conceptualising Article 12 of the United Nations Convention on the Rights
of the Child, British Educational Research Journal, 33:6, 927-942, DOI: 10.1080/01411920701657033. See also
https://ec.europa.eu/info/sites/ default/files/lundy_model_of_participation.pdf
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Along with laying the foundations for the creation of stable channels of interlocution to be cultivated
over time, together with the children we look for the third category in Lundy’s model, the audience,
who represents the need for what is expressed by the children to reach an audience that can accept
the message. In the re-elaboration phase, the requests of CLN Italy, for instance, are transformed into
Recommendations (advice on the improvements desired by the group compared to the reception
paths) to be presented through a public event, where children are both protagonists and speakers,
overturning the traditional dynamics of a discussion.
However, the audience would not be exhaustive without the next category, that of influence:
everything that is said by the children must be taken into serious consideration. This is made possible
by considering them “experts by experience”: they are repositories of precious and fundamental
knowledge, qualifying them as legitimate and valid interlocutors in a debate that can lead to a concrete
change in the system and in the lives of other children. The concept of influence is therefore closely
associated with that of advocacy, the practice that explicitly promotes the participation of children in
decision-making processes that affect them.
2.2
2.2.1

ITALY
Introduction to the focus groups in Italy in the Children Digi-CORE project

Within the Children Digi-CORE project, the focus groups organized by Agevolando—which is built
on the experience of the Care Leavers Network—were aimed at gathering the needs and seeing the
point of view of the children in order to make them participate, enhance their experiences, and open
a virtuous discussion also for the purpose of the project activities, namely the design of the app and
the definition of the shared interdisciplinary methodology for the management of the reports made
by people of minor age.
2.2.2

Methodology

In order to collect the arguments proposed by the children and create a point of view on the issues
covered that would be representative and central to the experiences and stories of the participants, it
was decided to structure activities such as icebreakers, key words and role plays that would encourage
the free expression of both the individual and the group.
With this in mind, it was fundamental to build a working environment on an informal basis and free
of judgement. This allowed the participants within the proposed activities to feel at ease, share with
the group their points of view, requests, and recommendations, and define a narrative that changed
from individual to collective.
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In order to ensure that the issues raised were as representative as possible, it was essential that
participants chose to take part in the project on a voluntary basis.
The focus group was attended by seven young women between the ages of 17 and 25, five of whom
were university students in Social Work and Law and identified by the partner UNITO, and seven
young men from the Care Leavers Network, between the ages of 14 and 22. The group was composed
of eleven adults and five minors, of which 3 Italian and 2 unaccompanied foreign minors.
There was also an observer (Giulia Vogliotti, educator) with the role of detecting the group processes,
its characteristics, and internal dynamics. Based on her observations, and in line with the feedback
reported, the planning was revised between one meeting and the next. In fact, each meeting ended
with feedback from the participants. Alongside the restitution of the feelings experienced during the
meeting, proposals were collected so that the setting of the following meetings could be increasingly
shared with the participants.
Three meetings were organized in July (10/07-17/07-24/07), lasting 4 hours each, from 3 p.m. to 7
p.m. at “Cartiera”, via Fossano 8, Turin. The focus groups were led by Giorgio Vergano, educator
and representative of CLN Piemonte, and Stefano Marra, Care Leaver Senior of CLN Piemonte.
Midway through the meeting, participants were offered a 30-minute break to snack on baked goods
and drinks.
At the end of the third meeting with the group, it was decided to arrange a further one in September
(18/09) in order to review the identified needs and the proposed solutions for the creation of the app
and reflect together on how to disseminate them.
2.2.3

First meeting

During the first meeting, the Children Digi-CORE project was presented to the participants, paying
particular attention to the participatory nature of the project and the importance of the points of view
and the requests that everyone wanted to share with the group.
Afterwards, an icebreaker was proposed to facilitate the moment of presentation among the
participants, and to build a first plan of mutual knowledge. This moment is very important in order
to build a positive and relaxed environment and a non-formal context, characterized by the absence
of mutual judgment and an initial disposition to listen to the other.
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A second icebreaker was conducted through the viewing of video material, specifically an interview
with Italian artist and composer Ezio Bosso3, in which the issues that would later be the theme of the
meeting were explored.
Identified as being closely related to the mission of the project, the key words that were analysed are:
fragility, giving trust, asking for help, open doors. In the development of the digital tool—and of an
office that could accommodate the requests and complaints of children—on the basis of previous
Care Leavers Network projects, these themes were considered transversal, and were deeply felt by
boys and girls within or coming out of juvenile protection programmes.
Fragility:
Starting from this word, a debate was built around the concept. The issues related to the theme of
fragility concern interesting new aspects, such as the concept of “mask”, “isolation”, “weakness” and
“prejudice.”
L., 21 years old, says about this theme: “The word fragility reminds me of a mask. You don't want to
expose yourself and show yourself to others, and you do everything to hide it, you put on a mask
because otherwise you feel vulnerable. My fragility is something intimate, something that I keep for
myself, it is something that comes out only after a certain level of trust and relationship are built, and
it allows me to expose myself.”
S., 22 years old, adds: “In my situation, I have always been ashamed of my fragility. In my home
context I was the one who looked more stable, and this led me to put on a mask. You are aware that
you need help but, at the same time, you convince yourself that you don't need it and that everything
is fine, when it is not really like that.”
Starting from these stories, the group discussed the theme of awareness regarding the perception of
one's own situation. The theme of fragility emerged as fundamental because it is closely correlated
with the theme of shame. Being ashamed of being fragile leads to not wanting to face one's own
difficulties; as a result, the risk is to fall back into a condition of isolation, which is a strong
impediment compared to a plan of exposure and search for help.
In this regard Z., 19 years old, reports: “In order not to show my fragility I have often chosen the path
of isolation, so as not to be seen as fragile, and not to seem weak in the eyes of others.”
Also related to the theme of fragility, perceiving oneself as weak and vulnerable was another aspect

3

https://www.raiplay.it/video/2017/12/I-dieci-comandamenti---La-porta-aperta-ritratto-di-Ezio-Bosso-cb717936-e44b4911-8906-f7747213bac6.html
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that emerged and was very much felt. The subtle difference between weakness and fragility were
explored together:
A., 14 years old, says: “A weak person is someone who finds it hard to express themselves; instead,
a fragile person doesn't want to express themselves because they are afraid. The concepts are similar,
but also different.”
The common thought that emerged concerns the feelings that arise from perceiving oneself as fragile
in a difficult situation. On one hand, it is difficult to become aware of one's own situation; on the
other hand, it is difficult to expose it and ask for help.
Related to the previous ones, the theme of prejudice then came to light.
One of the first elements from which shame and isolation arise is the fear of judgement by those who
listen to you. S., 22 years old: “The fear of not being understood inevitably leads to keep things to
yourself. If I feel I’m being judged or if I experience the context as judging I will never really be able
to open up, to express what I think and to tell what I'm experiencing. I can only put on a mask and
convince myself that everything is fine, when in reality it's not, and I will continue to live alone with
my fragility and my fears.”
We can therefore conclude that fragility is a precious and delicate thing at the same time, it is to be
handled with care. In order for boys and girls to confront themselves and share this issue, it is essential
that an environment completely free of judgment, and a stable, solid and lasting relationship of trust
are built. In this regard, M., 18 years old, says: “In order to show fragility, there has to be a person
you can trust. Perhaps you can show it to a stranger, but it is much more difficult than to a person you
consider trustworthy. We trust people who we know won’t judge us or with whom we feel
comfortable. It's a progressive thing that can't be established immediately, but it builds slowly. Trust
is a matter of time.”
Giving trust:
“When we give trust to a person it's a big effort, because what we're doing is lowering our defences.
This is a huge thing we're doing: we're giving trust, we're delegating a part of us to another person.
It's a difficult thing for everyone, and for us it’s even more so.” (D., 24 years old).
The theme of trust is one shared by the whole group as fundamental. The basis for building trust lies
in sincere and active listening to others, and a sort of “respected symmetry” relationship between the
listener and the speaker, which builds a fruitful and virtuous dialogue.
In this regard L., 21 years old, says: “Professionals cannot be mere expressions of authority. If you
9

don't give up some of your power, how can I express myself to you? Within his role, the professional
has a power greater than yours. If he doesn't give some of his power to you, at least to some extent,
he will always remain limited to an educational relationship that hardly becomes really supportive for
the boy or the girl. I would compare this to the image of fire; I have already thrown myself into the
fire, and I will try again. But when you realise that you are the only one in the fire and you are getting
burned, you no longer want to do it afterwards. You don't want to burn yourself again.”
Active listening and participation therefore require reaching out to the boy or girl in physical and
metaphorical terms, that is, with the specific intention of building a relationship aimed at building
trust in the boy or girl who is addressing you.
At the same time, the theme of trust in terms of necessity emerged, sharing the idea that we all need
to trust someone. In this regard D., 24 years old, states: “At a certain point, giving trust becomes a
necessity. As we said before, we risk to close in on ourselves and refuse everything else.”
This aspect was identified as a fundamental element. Despite the repeated difficulties, the group
shared the need to identify leading figures in whom to place their trust. This is only possible if on the
other side they find “open doors” and willingness to build interaction and relationships, thus putting
the children in the condition of asking for help, to be accompanied in their fragility and in the
awareness of their condition: “I can’t help but leave that door open, because closing it would mean
closing in on myself.” (L., 21 years old)
Asking for help:
“The act of asking for help, knocking on the door to ask for help, having the courage to take control
of your own life, or even just admitting that you are in a difficult situation is a fundamental step.
Admitting that you are in this situation means concretizing the fact that you have a problem, or that
you are living in a situation of discomfort. At first, the awareness might hurt, so we need to be
accompanied and supported in this very delicate moment.” (D., 24 years old)
The group reported that asking strangers for help is not to be considered as a starting point, but as a
point of arrival within a long and hard path of acknowledgement. Many children often report the
difficulty in recognizing a situation or a context of discomfort because, for them, it has always been
experienced as everyday life. Those who are deprived of references to understand what the difference
between a normalizing context and a non-protecting context is, do not have the means to recognize
violent or abusive situations and, when they become aware of this, it is often a confusing or even
traumatic process. However, at the same time, a part of the group reports that during their childhood,
even if very young, they recognized and understood that the family context in which they were
10

inserted, was difficult and problematic, living the moment of separation from the family of origin as
a liberating passage, within which they felt protected and safeguarded by adults who were not part of
their household. It was found that, compared to the complexity of this issue, it is fundamental to act
on the specificity of the situation, hence understanding the needs and the point of view of the children
for whom we are intervening.
Moreover, the use of the words “asking for help” emerged as a central theme. L., 21 years old, reports
in this regard: “In my opinion, it is also important to underline the difference between asking for help
and asking for a hand, because who asks for a hand is in a situation in which he needs a little push or
somehow needs to be accompanied side by side; instead, as far as asking for help is concerned,
everything is different because the one asking for help could be seen almost as if they delegated
everything to another person.”
This connotation was defined as very valuable by the group, both from a lexical and substantial point
of view. Asking for help defines a very precise placement for role and power, within which the boy
has the perception of being a subject who suffers an action made by an adult of reference, even if
these actions are protection measures. Instead, asking for a hand brings the child into a vision in which
he feels he is a participant and a primary actor of his choices and his life story. In this regard S., 22
years old, adds: “Help is often associated to the concept of charity and not guidance. In the act of
asking for help, you're already putting yourself in the situation where I'm the one who doesn't know
anything and relies totally passively on someone who intercedes for you. So, you're already on a
different level, when really help should be something shared and collaborative, done together.”
L., 21 years old, adds: “An important concept on which I would like to focus particular attention is
the one of reciprocity, the guidance by the figure helping you, who is on the same level as the person
who requests help. It's not something imposed from above, but a path to be structured and studied
together. If I force a path on you, you will never feel it as yours, and you will never be able to solve
your problem or bring that change, like a dog chasing its own tail.”
D., 24 years old, proposes the train metaphor: “I imagine this relationship of reciprocity through a
train metaphor. The professionals are the rails that show us the direction, but we are the driving force
from which the generating boost that makes it move is born. Without a real reciprocity and a synergy
between the two parts, we cannot even think of reaching our destination.”
The group agrees that the theme of help and asking for a hand encompasses all the key words
previously discussed. In this regard, Z., 19 years old, shared these words with us: “Help encompasses
all the key words we used before, it completes the circle. But when you find the right person who
11

knows how to deal with you, who stands by your side and does not close the door but rather opens it
wide, is able to give you a hand. This person can show you a different side of the situation, and maybe
a solution that you hadn't considered yet. I can be surrounded by friends but still feel always alone
with myself: finding that person is fundamental. I could talk to my parents or to the wall, and it would
be the same thing. For me, asking for help stands for lightness: the moment you ask for help you take
a weight that has been on your shoulder up until that moment. Talking, asking for help or asking for
a hand helps me feel lighter, and makes it easier for me to deal with situations in general.”
Open doors:
“I don't like doors. You can see the door of my house is open. I've always had it open, I've never kept
it closed. If you need help, it's with open doors that you help yourself. With closed doors, even the
sound of knocking is something that scares you.” (Interview with Ezio Bosso)4
About the topic, J., 22 years old, says: “In my opinion, the feeling of an open door was given to me
by the educators in my host community, not all of them but most of them. The perennial sense of
welcome, and the fact that they were always available to listen to me at any time—this was very
important for me. They made me live the community not as a place where I was forced to stay, but
as a home and for me it was essential. So, for me, keeping the door open now means feeling at home.”
The group brought back the concept of the open door within relationships, arguing that the keys to
establishing contact with the other are identifiable in the willingness to listen, devoting time and
presence, and feeling welcomed: these are the three fundamental concepts that make up the idea of
home and welcome necessary to build positive relationships and concrete help.
Regarding the theme of the “open door”, while debating, the group dwelt on the importance of small
actions and gestures that make a person experience the other as available, therefore open to dialogue
and welcoming. The group also talked about how close the correlation is between the concept of open
door and that of trust, fragility and help.
“I feel fragile about certain things, I feel inadequate and then, automatically, that feeling of difficulty
makes his way inside of me and it leads me to feel fragile. It's like when you happen to be in the
wrong place at the wrong time. That's why I need groups and moments like these, where I listen but
also bring pieces of myself into it, and I see that the people around me are paying attention to my
story, from which I feel heard. Right now, you are my open door.” (Interview with Ezio Bosso)4

4

https://www.raiplay.it/video/2017/12/I-dieci-comandamenti---La-porta-aperta-ritratto-di-Ezio-Bosso-cb717936-e44b4911-8906-f7747213bac6.html

12

2.2.4

Second meeting

The second meeting began with a summary of the first meeting, retracing the work done through the
key words identified, and returning it to the group.
The first proposed activity was identified through the suggestions of the observer and of a participant
in the focus groups, who proposed to carry out an exchange activity between care leavers and
university students at the end of the first meeting.
The students worked on how they perceived the concept of a community of juvenile protection from
an outside point of view; instead, the care leavers worked on what it means to live it daily. This
activity was very significant for the building of the group: through the mutual exchange of
impressions, greater awareness on the issues addressed was developed. Each participant wrote their
key words on post-it notes. Then, the group made a poster that enclosed the impressions of the group.
Afterwards, a debate activity was carried out, in which each participant had the opportunity to
comment on the key words proposed by the group.
Within the discussion, these testimonies were shared:
Community:
D., 24 years old: “I was struck by a key word that one of the students shared, “starting point”. When
you enter in a community you don't know what will happen and, looking back at my past and thinking
about it today, I really consider it as a starting point. People could get their hopes up and therefore
expect certain things when, actually, it is necessary to build pathways so that when you come out of
them you are ready, after many years later and after doing many sacrifices. In my opinion, the word
“starting point” is perfect. Personally, I wrote “hope” and “fear”. Looking at my story after 15 years
of foster care and 6 years in the community, in these situations, you don't get out if you don't have
hope. You have to believe in the people who give you a hand and, in the paths. That's why I chose
hope. Then I wrote “fear” because when you enter in the community you never know what kind of
people you can find in front of you, especially if you are a child, because you are facing a new and
unknown world that frightens you.”
S., 22 years old: “I agree, because fear is an integral part of that portion of life. When you enter the
community, you are afraid because you leave a place you know for a strange place. You will not be
able to see your parents every day, instead other people will decide for you. It's like being in a car
that goes 150km/h and you don't have the slightest control. I also wrote “way out”. The fear of the
community is both inevitable and fundamental. At the same time, it is a way out because the
community made me the person I am today. I consider the boys who lived with me in the community
13

as my second family, because they spent 3 years of their lives with me and they welcomed me even
when they didn’t know me, like a family. In my opinion, all those things were my way out; I also
wrote “bars”, because bars were everywhere in my room.”
A., 14 years old: “I just wanted to add one thing. Besides the negative things there are obviously some
positive aspects, it depends a lot on how you live it. It's clear that if you are stubborn about certain
aspects you will keep on seeing that place as a prison. Those are not structural problems, but
difficulties that you must overcome by yourself, and that you put on yourself. But when you manage
to overcome these walls, you can really understand the meaning of that place and its potential.”
Awareness:
D., 24 years old: “This level of awareness on the level of listening is fundamental. Age aside, even a
4-year-old child has information about what he is living, what he has lived and how he has lived it.
No matter how little, a child is aware of his surroundings, and I am living proof of that.”
M., 23 years old: “I realize that doing two internships in three years of university is not that much. In
400 hours, we should devote more time to train and to take note of the complexity that lies behind the
single story of a boy or a girl with whom, in the future, we will have professional and personal
relationships.”
People:
People play a fundamental role, along with the type of relationships that we establish with them. It
emerged how the construction of positive relationships creates virtuous circles. On the contrary,
difficult relationships can trigger dysfunctional processes and imbalance.
In this connection these testimonies are reported:
A., 14 years old: “One person to whom I have become very attached to is my brother. We spent 5/6
years together, but then they separated us. During those years, he taught me to stay within a new
context and surrounded by people I didn't know. When we were little, my father always beat us; this
led me to believe that I shouldn't trust anyone. But my brother helped me to believe in people again.”
D., 24 years old: “It is not when they take you away that you begin to understand and connect the
dots, but rather when you see your grandfather or grandmother cry for the first time. In that moment,
you start to understand—they are the strongest pillars in your life, the leading figures that have
supported you in your most difficult moments.”
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2.2.5

Third meeting

The third meeting began with picking up the topics covered in the previous meetings.
The group felt the need to deal with the theme of independence, which is strongly felt by care leavers
in relation to listening, participation, and therefore also in relation to the possibility of reporting
situations of experienced malaise and abuse.
It emerged that to report means to take the reins of one's own life. Therefore, it means beginning to
live life no longer as a subject on which the actions of adults fall, but rather as a subject-actor who is
responsible of their own actions and, therefore, of their life choices.
All the children present reported having experienced significant and representative events that created
a clear separation between a “before” and an “after”.
In this case, the act of taking a clear position and separating from the vicious circles inherent in one's
own context means starting to lay the foundations for building a path of self-determined
independence, from which one's future choices will arise to support the construction of one's own
identity. This independence will also lead to choosing one's own positive leading figures, and will
contribute to directing the relational and affective choices of the individual.
In light of these reflections, it emerges the delicacy and the importance of an event that within a life
story becomes “momentous”, such as the decision to bring complaints and petitions to third parties,
asking for support in their path of self-determination. Through these interpretations, it emerges how
much more necessary it is to guarantee the right to participate for minors: it becomes a duty for
professionals to make the boy or girl participate in every choice that concerns them, with the intention
of accompanying them towards their own path of independence, providing the support and tools
necessary so that this can be achieved together, professional and boy/girl, in a unidirectional path,
one alongside the other.
Having defined the prevailing and most felt aspects regarding the pivotal aspects of the topic, in the
third and fourth meetings we focused on the specific characteristics that a technological tool should
have, in order to be felt close to the needs of the boys and girls who participated in the meetings. The
question around which we focused our attention was: “What would you have needed when you found
yourself in a difficult situation, and what advice would you give to the children who, in the future,
will be able to interface with the digital tool that we are building through the project ‘Children DigiCORE’?”
Timing:
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The importance of timing is one of the first aspects that emerged from the group.
L., 21 years old, says: “It is fundamental that, when I decide to report, there is someone ready to
receive it and who gives me feedback in a short time. I need an answer within a short time, because
this makes me feel that there is someone on the other side who accepts my words, thoughts and
difficulties.”
Privacy:
Another aspect that emerged as predominant was the issue of privacy, namely, giving the minor the
possibility to choose whether to contact the office anonymously to collect the necessary information
in order to build a relationship of trust. In this regard, A., 14 years old, reports: “We have to think
about privacy, in the sense that many boys and girls do not ask for information or help for fear of
being discovered, so it is essential to maintain a certain discretion.”
Methods of communication and interaction:
Another key aspect is related to the methods of communication and interaction proposed by the app.
In this regard M., 18 years old says: “It is essential that you don't have the perception that you are
going to any government office, but to an office designed by children for other children. The language
must always be welcoming and appropriate to the age target. Only by eliminating any kind of
formalism we can think of creating a pleasant environment able to welcome a minor in difficulty.”
Z., 19 years old, reports: “Every boy or girl should have the possibility to choose the methods of
interaction through which they can interface with the office of competence. For example, I am very
shy so I would prefer to have a more filtered contact, maybe initially by using the Chat service, with
an identification code so that my exposure is fully protected.”
L., 21 years old, adds: “You might need to know the people on the other side directly—there should
be the possibility to fix an appointment in person. A range of possibilities should be proposed in the
app, through which the boy or girl can choose the one that suits them best according to their character
and instant need.”
F.A.Q.:
It was suggested to pay particular attention to the Frequently Asked Questions, as they can be very
useful for a person who is using the app for the first time. S., 22 years old, reports: “They could be a
tool that makes the child feel that they are not “the only one” in a difficult situation and that they are
not doing anything wrong or to be ashamed of. The moment one sees that the question they are having
has been previously asked by others, they can overcome many psychological obstacles more easily.
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Different languages:
Related to the theme of language, it has emerged how essential it is that the digital tool is available
to all children, even those who do not speak Italian. Therefore, the app must have the ability to be
understood by all foreign children through the possibility of being offered in several foreign
languages. Even better, the app should provide an automatic translation service both in the Homepage
and in the Chat service.
In this regard, M., 18 years old, says: “In the community, I have often met children who enter into
protection paths and who were not able to understand the Italian language, at least in the first few
months. It is important that they too are given the opportunity to interface with this digital tool that
we are designing.”
Degree of complexity and urgency:
In addition, there was a discussion about the degree of complexity and urgency of each report. The
participants recognize that there are different levels of urgency among all the reports made. However,
it is fundamental that the distinction must be considered only by professionals. It is paramount that
the children do not perceive their own story as “less important”, because this would have a devaluing
effect on the person making the report.
Emergency call:
Another suggestion supported by the group is that of including the possibility for the children to use
the Emergency call service, within the digital tool. A direct telephone connection with the office that
receives emergency calls from those who are experiencing situations of extreme difficulty. It is
fundamental that such a service is constantly active and available to receive reports at any time.
2.2.6

Fourth meeting

The group chose the fourth meeting to be arranged in order to discuss the themes elaborated in the
first three meetings and the methods of dissemination of the digital tool.
In this regard, two different opinions emerged within the group. According to some, it would be
important to disseminate the tool through web channels, social media, and mass media. In this way,
the app would be given resonance on the channels that are most frequented by children and
adolescents.
Another part of the group argued that it was more important to disseminate the app through physical
channels: using leaflets, raising awareness in schools, oratories, and community centres, and also
through the direct involvement of professionals working within these services and institutions.
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Finally, it emerged that it is important to merge the two dissemination systems in order to use more
channels and, therefore, to make the digital tool known to as many children as possible.
It was also pointed out that the tool should be proposed among peers. According to the group's
opinion, in order to make the app closer to the children it would be essential to have groups of care
leavers who can relate directly with the children to whom the app is proposed, in order to make it a
shared tool among peers and not proposed or imposed by adults.
2.2.7

Conclusions

The challenge posed by the Children Digi-CORE project is to identify tools and methods suitable for
bringing children closer to the public authorities that need to intervene in the event of violations of
the rights of minors, integrating the know-how of professionals with that of care leavers, defined as
“experts by experience.” In the focus groups organized by Agevolando, a great sense of responsibility
emerged from the group, with respect to both their own role and the value of what they were doing,
in order to improve the services addressed to children, adolescents and young adults living in difficult
situations. Care leavers are holders of knowledge and experience: they allow them to shorten the
generational gap between professionals and children and among childhood, adolescence, and
institutions at the same time. The children’s point of view is therefore of enormous value as it builds
bridges.
For the group, participating means helping to break down any kind of walls or barriers, thus building
a common narrative with a single objective: understanding how to offer services that are increasingly
within the reach of children and adolescents living in difficult situations and, at the same time,
protecting their right to self-determination, regardless of their path or their age.
In the first two meetings, recommendations were given, with the aim of defining the characteristics
that public authorities receiving complaints and reports from children should have to be participatory
and attentive to their needs. It emerged that the moment in which children bring complaints is both
fundamental and delicate in their life paths. It was said that reporting a situation of discomfort,
violence or abuse is the result of a process of awareness that requires a lot of energy and a long and
often troubled path. Young people often live situations of discomfort as if it’s normal, because they
lack terms of comparison with a domestic situation that is not deviant. Becoming aware of living in
a condition of abuse is an important step and not a foregone conclusion. Taking a stand against the
people who have been the reference points of the child's existence, even if through mistreatment and
abuse, is something that creates resistance, difficulty, and disorientation.
It is essential that people who take in a child that chose to report a situation of abuse are aware of the
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complexity behind every action and choice of complaint. Therefore, the report should be considered
a finish point of a path that was undertaken some time ago, and not as a starting point from which
standard actions arise.
The group shared and built recommendations and gave some advice. Through their point of view,
public authorities should use these recommendations in order to receive the reports and requests of
children.
2.2.8

Final recommendations

The following recommendations are the result of a final elaboration created by the participants of the
group5. Not all of the recommendations are relevant to the objective of the Children Digi-CORE
project; nevertheless, it is interesting to include them for future developments or in integration with
other services.
-

Availability—Finding an open door means putting us at ease. “Finding an open door
means availability: it means finding a suitable place where we can feel at ease and welcomed.
It is essential that judgement about us, our stories and our families remain outside the office
door. In our opinion, it is the basis necessary for building a welcoming place. We need to
know that the person who welcomes us is there not only because it’s their job, but also because
they understand the enormous importance of their role for us.”

-

Active listening. “In our experiences, we have encountered adults who heard what we were
saying too many times, but few times we have been listened to. We are immediately able to
understand who is really listening to us—this is the first step to build trust. It is essential that
the professional who welcomes us knows how to listen to our point of view and our
experiences.”

-

Building trust means going an extra quarter of a mile. “For us, trusting someone is very
difficult. It is important that the professionals who welcome us create a relationship with us
and that they come to meet us, that they make us understand that theirs is not just a job but
something more important. Surely, it is a process that needs time and patience. Only through
these ingredients we can really open up and bring our stories, requests and reports to light. It
is fundamental that the professional who receives our reports is the one who follows and
accompanies the child in this fundamental and delicate passage. It is necessary to have only

5

The recommendations are a specific product of the CLN focus groups, they are expressed in the first person plural to
maintain both the choral work and the opinion reported, and to avoid any confusion with the results of investigations with
scientific and general significance
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one interlocutor and point of reference.”
-

Asking for help, Asking for a hand. “The term ‘asking for help’ puts us in a position of
weakness and fragility that we are rarely able to fully accept. That’s why we prefer the term
‘giving a hand.’ In this regard, being helped puts us in a position of liability and therefore we
can be neither participants nor protagonists of our life stories. On the other hand, if a
professional offers us a hand it is different: it immediately refers to something shared,
participated in and balanced.”

-

Transparency and clarity. “We need all the necessary information about us. Knowing which
all the planning steps will be concerning our situation is important and reassuring for us. Not
knowing is not the best way to protect us, but it is almost always destabilizing!”

-

Don't make us wait. “When we decide to make a report through the app, it is very important
for us to receive a response quickly: the sooner we understand that there is someone on the
other side willing to listen to us, the sooner we can build trust and therefore open up, and tell
our difficulties.”

-

Privacy. The choice is up to us. “Reporting situations of difficulty exposes us a lot and this
could create many inconveniences and difficulties. To make things easier for us, it would be
important to let the young person choose whether to interface with the app, at least initially,
by providing their details or through an identification code that links the young person to an
operator. This would give us time to get to know and understand our situation and feel more
protected when we decide to report a situation of difficulty or abuse.”

-

Child-friendly communication methods. “When we interact with a professional, it is
essential to use simple and non-formal language. In this way, we can feel the other person
closer to us and to our situation, eliminating any risk of communicative discomfort.”

-

As much information as possible. “Within the digital tool, an area could be dedicated to
providing, in a simple way, the necessary information about our rights. Frequently asked
questions (F.A.Q.) could be useful to make us understand that we are not the only ones
experiencing a difficult situation, and that we are not doing anything wrong.”

-

Understandable for everyone. “Everyone must be able to use the app. It is essential to offer
the service in multiple languages. An automatic translation service could allow anyone to
report a difficult situation!”

-

Emergency call. “It is in the most difficult situations that we need someone to give us a hand.
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It would be important for us to include an emergency call service that is always active.”
-

How do we let other children and young people know about the existence of the app?
“To make the app known, you could advertise it as much as possible through social media,
radio and television. At the same time, it could be important to talk about it in the places we
are every day, like schools and gathering places. We should be the ones to propose the app to
other kids, so that it doesn't seem like something imposed by adults.”

2.3
2.3.1

CYPRUS
Introduction

Similarly to what happened in Italy with the focus groups organized by the Agevolando Association,
Hope For Children organized focus groups in Cyprus with the aim of involving children in the
analysis of their needs regarding access to public authorities to report violations of their rights or
those of their peers. Hope for Children is an international and independent non-governmental
organization based in Nicosia, founded on the standards and principles of the United Nations
Convention on the Rights of the Child and European Union law. It focuses on humanitarian and
development policies relevant to the defence and promotion of children's rights through research,
design, and implementation of grassroots programmes and consultancy services offered to
governments and international organisations.
The functioning of HFC is based on the principle of the promotion and protection of children’s rights,
including the right to participation, through the implementation of a variety of projects at national,
European and global level, but also through the integration of unaccompanied minors residing in
Cyprus.
Through the meetings, the children were informed about the objectives of the Children Digi-CORE
project and provided information about their needs and suggestions regarding the content and design
of the app. The results will contribute to the development of an efficient digital tool in which children
will have the opportunity to report violations of their rights.
The focus group meetings lasted 3 days and took place between 23 and 25 September 2021.
The facilitators were Savvas Alexandrou, educator, and Philippos Poyiatzis who has a Bachelor’s
Degree in Psychology and a Master’s Degree in Criminology. Both of them hold a position of project
contact person in the research and development department of the organization Hope for Children
CRC Policy Center.
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Prior to the implementation of the activities, the facilitators provided a brief introduction of what was
then discussed during the process of the meetings.
First, participants were informed about the objectives and activities of the Children Digi-CORE
project. Information was provided about the initiative to develop an app through which boys and girls
will have the possibility to report possible violations of their fundamental rights. Furthermore,
participants were informed about the main objective of the focus groups, namely, to familiarize
themselves with their rights as children and to become aware of what constitutes a violation of their
rights, and the importance of reporting such violations.
Then, children were informed that, through the focus groups, they would be able to express their
needs related to any reports to public authorities of violations of their own or peers’ rights, as well as
their opinion on the development of an app to contact children’s ombudspersons, reporting any
concerns about this initiative at any time.
Finally, the facilitators informed the participants about the possibility of identifying two of their
“representatives” who would actively participate in the international co-design team of the app in the
coming months.
2.3.2

Methodology for carrying out focus groups

After the introduction on the role of focus groups within the Children Digi-CORE project, each minor
took a sticker on which to write their name and put it on their T-shirt, to allow the facilitators to learn
their names. Before proceeding with the activities, the minors were informed that participation was
not mandatory and that they had the right to leave the group at any time they felt uncomfortable.
However, they were assured that the meetings were structured to stimulate their curiosity and not to
make them feel uncomfortable. Next, participants were asked to sign an attendance list at the end of
each meeting. Finally, the facilitators informed the children about the completion of an evaluation
form at the end of the last meeting.
For the conduct of the focus groups, the participants were gathered in a room and were asked to sit
on the couches that were arranged in a circle. They were informed that the meetings would be
conducted in an interactive form and that they could interrupt the facilitators whenever they had a
question or needed to say something during the process of the activities.
Duration of the focus groups. The focus groups were structured to be carried out in 3 meetings. The
duration of each meeting was 3 hours, with a 15-minute break. During the break, participants
consumed baked goods and juices.
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Participants. The focus group consisted of unaccompanied foreign minors aged between 13 and 17
years old who have applied for asylum in Cyprus. They are currently under the care of Hope for
Children CRC and reside in one of the organisation’s “houses of hope”. The average attendance at
each meeting was 25 children. The focus group was multicultural: the participants came mainly from
Syria and Somalia, but also from various countries of the African continent. The languages spoken
were Arabic, Somali and French. To facilitate the conduct of the focus groups and to ensure that the
children were able to understand and actively participate, professional translators were involved for
each of the languages spoken.
2.3.3

Focus group

2.3.3.1 First meeting
Objectives of the first meeting:
•

Getting to know each other - Introducing the terms “rights” and “violation”

•

Presentation of the project - Explanation of the international co-design team

Icebreaker: Evolution
Prior to the implementation of the first meeting, the facilitators tried to create a calm atmosphere by
“breaking the ice” to make the participants feel comfortable. The activity was a game called
Evolution. In this activity, participants were asked to play rock, paper, scissors in pairs. Whoever won
the game had to evolve into a different form of life. The purpose of this activity was to start from
microorganisms floating in the sea and change into multicellular organisms just like the process of
biological evolution. For example, the person who won the first round of the game transformed from
a microorganism to a jellyfish. If he then won the second round he would transform into a fish, in the
third round into a monkey and so on. When someone lost a game, he would revert to the previous
evolutionary stage. It was an icebreaker activity and the minors enjoyed it.
Presentation of the focus groups’ structure and the Children Digi-CORE app
At the beginning of the first meeting, the facilitators introduced the objectives of the Children DigiCORE project and explained the activities that would be carried out on that day. Afterwards,
participants were asked to comment on their expectations of the focus groups.
Every child who wanted to say something raised their hand. The responses were as follows: “We are
here to learn about our rights”, “To learn what a violation of our rights is”, “To get information about
an app through which we will have the possibility to denounce violations of our human rights.”
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Next, the facilitators went on to ask participants to comment on whether they knew they had some
basic rights as children, and to name some of them. Responses included the rights to be able to live
freely without fearing for their lives, and the right to live in a country without being discriminated
against on the basis of race, religion, or political opinion.
Interactive discussion on the violation of children's rights
Next, the facilitators sought to engage participants in a dialogue about human rights violations. The
children were asked to report whether they had ever experienced a violation of their rights and, if so,
how they had acted. The responses focused on the issue of discrimination. In particular, some children
reported an incident that occurred in a school during the afternoon hours. They were playing football
within the school grounds and at one point a police officer arrived and asked them to leave. The boys
said they had done nothing wrong and refused to leave the premises. The police officer insisted, and,
after a long discussion, the boys left the place. According to their words, about half an hour later they
saw some local boys playing football and no one asked them to leave. They considered this as
discrimination due to their ethnic origin, and got angry about it.
During the discussion on the violation of children’s rights, the facilitators explained that the Children
Digi-CORE project aims to provide for the creation of a digital app through which children will have
the opportunity to report to public authorities, and in particular to the guarantors for children and
adolescents, violations of their own or peers’ rights.
The fundamental rights of children
After the discussion on the violation of human rights, the facilitators displayed a poster showing the
basic rights of boys. The overall purpose of this interactive activity was to find out whether the
participants were aware of the fundamental rights they have as children. The discussion revealed that
the children did not know most of their basic rights. The facilitators informed the participants that
they would provide several copies of the poster to have for later use.
The next phase of the first meeting was to conduct a workshop that included a scenario about a child
being teased by a group of students. The aim of this workshop was to help participants understand
what constitutes a violation of children’s rights. The concrete situation presented to participants
involved a boy being bullied at school. Participants were asked to report why they thought the child
had been bullied, how they would have reacted if they had been present, and what kind of rights had
been violated. Responses about the reason for the bullying centred on discrimination due to the
student's appearance. Regarding the type of violation, responses emphasized the right to have access
to education without discrimination. When asked how they would respond, the facilitators received
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some surprising responses. One minor said that he would help the student who had been teased, but
that after this incident it would be up to the child directly to stop students from teasing him. The minor
also commented that every child should build character to keep others from teasing him. Another
minor commented that he would go to the principal's office to report the incident.
Although bullying constitutes a violation of children's rights, as by definition it refers to aggressive
conduct against a person or group of children who are unable to defend themselves, the facilitators
provided an example to help children have a thorough understanding of what constitutes a violation
of their rights by an adult or authority who purposely or negligently acts in a way that violates their
rights. Through the response of the child who said he would go to the principal’s office to report the
bullying incident, the facilitators explained that if the principal who receives the report does nothing
to prevent the incident from happening again, his response also results in a violation of the child’s
right to have access to education.
Provide details of the authorities to which they can refer cases of rights violations
The last part of the first meeting was dedicated to providing some guidelines on where one should
turn in case of violations of their rights in Cyprus. Facilitators provided posters (see Annex 1) with
contact details of authorities to refer to. Firstly, the children were advised to contact the Commissioner
of Children’s Rights, showing a poster with the email and a telephone contact of the Commissioner’s
office.
The second poster showed the emergency number (112). The children were informed that, through
this number, an operator transfers their call to the particular department depending on the emergency.
Facilitators let them know that this number can be used for any emergency including loss of personal
belongings, emerging health problems and, of course, to report violations of their rights.
Finally, a poster was displayed showing the helpline run by the Hope for Children CRC Policy center
organization that kids can call whenever they feel the need to report a difficulty.
This last part with the contact details of the authority caught the attention of the children. Everyone
was very excited and started taking pictures of the contacts and thanking the facilitators. Several
copies of the posters were distributed for later use.
More details about the Digi Core App and the co-design team
The final part of the first meeting was devoted to providing some additional details about the Children
Digi-CORE project. Facilitators provided an explanation of this initiative and answered questions.
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They described the purpose of this project, which aims to develop a mobile app where children and
young adults up to the age of 25 will have the opportunity to report violations of their rights.
In addition, children were informed about the possibility of contributing as co-designers and were
asked to provide more detailed information about their rights needs and to assist in the design of the
app.
Finally, the facilitators talked about the possibility of choosing two participants to take on the role of
focus group representatives as part of the international co-design team that will define the content and
design of the app. The first meeting ended with everyone standing in a circle and being encouraged
to reflect on any feelings and concerns about the first meeting.
2.3.3.2 Second meeting
Objectives of the second meeting:
•

Signalling mechanisms

•

Importance of denouncing rights violations

Icebreaker: Figuring out who has the key
In this game the facilitator acted as if he or she was sleeping by leaving the car keys on the table. The
participants were sitting on the couches that had been arranged in a circle from the previous meeting.
One of the minors would get up and take the keys from the table. Then, the facilitator went among
the minors and looking at their facial expressions, they had to figure out who had taken the keys. He
tried several times to find out who had the keys, but each attempt was unsuccessful. It was a very cute
activity, and the participants laughed a lot.
At the beginning of the second meeting, the facilitators began a discussion on the themes of the
previous meeting. A brief discussion took place about the basic rights of children and under what
circumstances their rights are violated. Afterwards, the facilitators provided information about the
structure of the second meeting.
Importance of reporting and current reporting mechanisms
After a brief introduction of what was discussed during the previous meeting, the facilitators asked
the participants to report if they had witnessed a rights violation acted on someone close to them.
They were also asked to indicate whether they had reported the incident and what happened
afterwards. Children from Syria revealed some shocking experiences. In their words, there is a lot of
discrimination in Lebanon against people from Syria. They mentioned incidents where groups of
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people attack someone, and no one intervenes to help the victim. The minors were asked to specify
whether these attacks had been reported to the authorities and what procedure had taken place. The
minors responded that, although they usually report incidents of these violations of their rights, they
never find justice because no further investigation is carried out.
Boys from Syria reported another shocking incident involving some kids who were playing soccer in
the neighbourhood. At one point a bomb fell and, due to explosion, a child lost a foot. According to
what they said, the parents did not know where to report the incident to get help for their child who
was about to live a life as a person with disability.
In addition, children revealed stories of violations of their rights that took place in Cyprus. A minor
from Syria talked about a case of discrimination against some boys from Africa. The minor went to
a police station to report the incident, but according to his words, there was no further investigation.
The minors reported further occasions when they suffered discrimination.
Use hypothetical scenarios to stimulate new ideas about the demand context
The next step in the second meeting was to come up with two scenarios involving certain rights
violations. Participants had to identify what types of rights were violated in the hypothetical scenarios.
The purpose of using these scenarios was to help participants understand under what circumstances
their rights were being violated. The rationale for using this method was to help them stimulate
reflections on what types of violations they felt were important and which ones should be taken into
account when developing the app.
Scenario 1. Violation of a girl’s right to have access to education
This hypothetical scenario involved a girl who attempted to enrol in a school. In the proposed story,
the girl was attempting to join a class that consisted only of male students. She would walk up to the
teacher and ask him to join the class. The teacher turned towards her with an aggressive expression
and said that they do not accept girls in this school. He would ask her to leave.
From this scenario, the facilitators tried to bring out the feelings and thoughts of the participants.
They were asked to describe what had just happened and what kind of right had been violated.
Participants quickly realized that this was a violation of a girl’s right to have access to education.
Facilitators asked the children whether the teacher’s answer had been right or wrong. They all agreed
that her answer had been wrong and stated that girls have the same right to access education just like
boys. However, they noted that in some countries girls cannot access education.
Scenario 2. A police officer refuses to file a report after a complaint
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The second scenario involved a young man who went to the police station to report a stolen cell
phone. The police officer appeared reluctant to accept the report and asked questions about the phone.
He said to the young man, “Are you sure it was stolen? Maybe you left it at home or at a friend’s
house” “Go back to your house and if you don’t find it come back” and asked the young person to
leave without making a report or taking any action to immediately trace the stolen phone. We asked
participants to discuss and comment on what kind of right had been violated. Responses were mainly
centred on the negligent behaviour of the police officer which they saw as a violation of someone’s
right to find justice.
Empowering children to report violations of their rights
Next, the facilitators proceeded to a presentation of images showing boys whose basic rights have
been violated. A picture was shown of several boys cultivating a field. Some were very young boys.
The facilitators asked them to identify what types of rights had been violated. What emerged from
the discussion was the violation of boys’ rights to have a life as boys. One of the basic rights of boys
is the right to be able to live like a child and have time to play. Another response was the right to have
access to education. These boys should be in school instead of working. The last answer had to do
with child labour. Very young boys should never be forced to work.
The final phase of the second meeting involved a discussion on how to empower boys to report
violations of their rights. The facilitators were aware that some people, especially boys, avoid
reporting the violation of their rights. The reasons why they do not do so are different. They hesitate
because of fear, or shame of being humiliated, or even out of affection, especially if the perpetrator
is someone from their environment. So, the purpose of this activity was to get the child's point of
view when they are thinking about commissioning someone to start, on their behalf, to report
violations of their rights.
The responses were as follows:
One response was to try to convince the person by talking about his future. He/she would have
approached the person and tried to make him/her understand that if he/she hesitates to report
violations of his/her rights, people will continue to take advantage of him/her for the rest of his/her
life. Thus, he/she must find the courage to stand up and make a complaint once he/she feels his/her
rights have been violated. Another approach was to help this person understand that he/she has rights
and as a human person he/she must protect his/her dignity by reporting any violation of his/her rights
(see Table 1).
Table 1
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Question:

Answer 1

Answer 2

How do we empower children Talk about their future and try To help the person understand
to report violations of their to make them understand that if that he/she has rights and as a
rights?

they

hesitate

violations

of

to
their

report human person he/she must
rights, protect

his/her

dignity

by

people will continue to take denouncing any violation of
advantage of them for the rest his/her rights.
of their lives. Thus, they must
find the courage to stand up and
make a complaint if they feel
that their rights have been
violated.

The second meeting ended all in a circle. Once again, participants were encouraged to reflect on the
emotions and concerns raised in them by the meeting. Once the reflection on feelings was complete,
they were asked to complete the attendance list before leaving the room.
2.3.3.3 Third meeting
Objectives of the third meeting:
•

Presentation of the Children Digi-CORE tool - Challenges of using the app

•

Providing ideas for app design - False reports

If I were an object, I would be...
In this icebreaker, participants were asked to choose an object or anything that came to mind (such
as a fruit). For example, if I were some fruit I would be.... Then everyone was supposed to say what
fruit they would like to be. As soon as everyone mentioned the particular object they had chosen, they
moved on to the next object. This was great fun and the children enjoyed themselves.
After the completion of the icebreaker, the final meeting began with a reflection of what was
discussed during the previous meetings. There was a brief description of the importance of reporting
rights violations and the current reporting mechanisms. The children seemed a little disappointed with
the current complaint mechanisms because they feel that they have limited chances of finding justice
on occasions when their rights have been violated.
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Challenges in using the Children Digi-CORE app
At the beginning of the final meeting the facilitators proceeded with a detailed description on the
concept of a digital app. The participants had the opportunity to ask questions or raise doubts about
the app to be developed. The discussion that followed on the preparation of the app was very
constructive as the children had many questions.
While discussing the benefits and challenges that someone might face in trying to use the app, the
minors were advised to keep a record of their questions and the answers provided by the facilitators.
The minors were informed that during the last phase of the meeting they would be asked to write
down on a sheet of paper their suggestions, concerns, or ideas about the design of the app. The
facilitators stated that they would have the opportunity to act as co-designers for the development of
the app and their suggestions would be passed on to the developers. Their responses are shown below,
in the section on the results of the needs assessment (See Table 2).
False alarm
Once the discussion about the challenges of using this app was over, the facilitators thought it was
important to inform minors about the risks of false reporting. Minors seemed to understand that a
false report is usually an illegal act, and someone could get in trouble if they make a false report.
Through an interactive discussion, participants were asked to think of ways to minimize false
reporting. The responses we received on ways to minimize false reporting were very constructive and
can be found in the results of the needs assessment (See Table 2).
Needs assessment report
The last part of the meeting was aimed at asking the participants to think about what they had learned
from the meetings and write down suggestions about the design and development of the app. In order
to facilitate this activity and get as much valuable information as possible, the facilitators divided the
participants into 3 groups according to their language. Each group was given an A1 sheet of paper
and with the help of the professional translators they were asked to brainstorm and write down their
suggestions in English. Facilitators advised participants to think of themselves as co-designers of the
app and provide as much detail as possible about the design, challenges and benefits of using the app.
In addition, they were asked to write down what should have been included in the app and any
suggestions that they consider important and should be taken into account during the development of
the app. The results of the needs assessment activity are noted below in Table 2.
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2.3.3.4 The results of the needs assessment
Participants in the focus groups were very interested in learning more about the app. During the
meetings, they expressed a strong interest in learning more about this initiative and were very
interactive in every part of the meeting and the proposed activities. The responses were divided into
four categories: Concerns, Suggestions, Benefits of using the app and Suggested names for the app.
Responses on their needs were as follows: (see also Table 2)
Concerns:
•

People who do not speak English may face a language barrier. They expressed a concern about
the language of the application. One participant specifically asked what language the app will
be made available in on what languages will be available in the app.

•

There has also been some question as to whether someone can sue for a rights violation for a
person who does not have access to the app.

•

The question then arose as to how to protect oneself from false reports from dishonest users.

•

They expressed a concern for people who do not have 24-hour internet access.

•

They wondered if someone could make a report without internet access.

•

Some minors expressed the opinion that they have the right to approach the developers if the
app proves ineffective.6

Suggestions:
•

They suggested the app be designed to be as user friendly as possible.

•

Anyone should be able to use it. Even those who aren't very familiar with the technology.

•

In order to avoid false reports through the app, users should provide some personal
information such as name, phone number, address or email.

•

A quick response to a report will be a key factor in the credibility of this app.

•

It must be ensured that people who make a report through this app will find justice. Otherwise,
this app will not be useful to any child or young person.

6

This last request, in the opinion of the project team, reveals a certain unawareness of the roles and responsibilities in the
functioning of the app and in the management of reports, but it had to be reported because it is not devoid of interest for
the development of the app: will it be necessary to include a “guide” or explanation of the roles that the various “actors”
play in the reporting process?
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•

They suggested including subcategories according to the type of violation (discrimination,
humiliation, bullying, sexual harassment, other).

•

There should be a list with the kids’ rights.

•

The app should provide the option for unlimited typing of words.

Benefits of using this app:
•

It will increase people’s safety by providing an opportunity to make a quick report.

•

It will help people become familiar with their rights.

•

will help reduce the risk of violation of children's rights.

•

It will help fight injustice.

•

Kids can report 24/7.

Suggested names for the App:
•

Hope dreams

•

SoS Children

•

Help - Help (including a sad face emoji)
Table 2

Concerns

Tips

Benefits

Suggested names

Non-English-speaking

The app must be designed

Ensure the safety of people by

Dreams of hope

people may face a language

to be easy to use.

providing

barrier.
App language concerns.

the

opportunity

to

submit quick feedback.
To avoid false reports

Help people become familiar with

through the app, users

their rights.

should

provide

SoS Guys

some

personal information.
Reporting a rights violation

A quick response to a

Minimizing the risk of violation of

on behalf of a person who

report will be a key factor

children's rights.

does not have access to the

in the credibility of this

app?

app.

Help (including a
smiley face emoji)
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How to stay protected from

Ensuring that people who

false reports from dishonest

make a report through this

users?

app will find justice.

People who don't have 24-

Include

hour access to the internet.

according to the type of

subcategories

violation

Guys can make a report 24 hours a
day.

(bullying,

discrimination,
harassment,

It will help fight injustice.

sexual
humiliation,

other).
Have the right to sue the

Have the option to type an

developers

unlimited

if

the

app

proves to be ineffective.

number

of

words.

Have a list containing the
children's rights.

After the completion of the last activity, the facilitators sincerely thanked the children who
participated in the focus groups. The minors were informed that their effort was truly appreciated and
were assured that their concerns and suggestions would be forwarded to the designers of the Children
Digi-CORE app. When they left the room, the facilitators asked the participants to complete the
evaluation form.
Suggestions for upcoming focus group organizers:
It would be a good idea to provide a thorough explanation of what constitutes an actual human rights
violation. This will help in defining their needs in terms of designing the context and using the app
effectively.
2.4

Final results of focus groups

From the analysis of the results of the activities of the focus groups conducted by Agevolando in Italy
and by Hope for Children in Cyprus, we can first of all identify some common requests of the children
in Italy and Cyprus. These requests can be used by the International Co-design Team for the creation
and development of the app and by the project partners for the definition of interdisciplinary
guidelines for the reception by public authorities of the direct reports of the children.
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The guys started by noting the benefits that such an app could bring on a social level:
•

It will increase child safety by providing the opportunity to make a quick report.

•

It will help children become familiar with their rights.

•

It will help reduce the risk of violation of children's rights.

•

It will help fight injustice.

From this premise, as initially agreed by Agevolando and Hope for Children, the work carried out in
the focus groups was divided into two different moments, which led to the development of group
recommendations both with respect to the content that was reflected upon and with respect to the
construction and development of the app.
The former was preparatory to the development of the latter:
•

Availability. Finding an open door means putting us at ease.

“Finding an open door means availability: it means finding a suitable place where we can feel at ease
and welcomed. It is essential that judgement about us, our stories and our families remain outside the
office door. In our opinion, it is the basis necessary for building a welcoming place. We need to know
that the person who welcomes us is there not only because it’s their job, but also because they
understand the enormous importance of their role for us.”
•

Active listening!

“In our experiences, we have encountered adults who heard what we were saying too many times,
but few times we have been listened to. We are immediately able to understand who is really listening
to us—this is the first step to build trust. It is essential that the professional who welcomes us knows
how to listen to our point of view and our experiences.”
•

Building trust means going the extra quarter mile.

“For us, trusting someone is very difficult. It is important that the professionals who welcome us
create a relationship with us and that they come to meet us, that they make us understand that theirs
is not just a job but something more important. Surely, it is a process that needs time and patience.
Only through these ingredients we can really open up and bring our stories, requests and reports to
light. It is fundamental that the professional who receives our reports is the one who follows and
accompanies the child in this fundamental and delicate passage. It is necessary to have only one
interlocutor and point of reference.”
•

Asking for help, asking for a hand.
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“The term ‘asking for help’ puts us in a position of weakness and fragility that we are rarely able to
fully accept. That’s why we prefer the term ‘giving a hand.’ In this regard, being helped puts us in a
position of liability and therefore we can be neither participants nor protagonists of our life stories.
On the other hand, if a professional offers us a hand it is different: it immediately refers to something
shared, participated in and balanced.”
•

Transparency and clarity.

“We need all the necessary information about us. Knowing which all the planning steps will be
concerning our situation is important and reassuring for us. Not knowing is not the best way to protect
us, but it is almost always destabilizing!”
Starting from these reflections, the second part of the work focused on the suggestions that the
students shared for the construction and development of the app itself:
•

The app must have a user friendly and child friendly communication mode.

“The app should be designed as user and child friendly as possible—anyone should be able to use it,
even those who are not very familiar with the technology.
When we interact with a professional, it is essential to use simple and non-formal language. In this
way, we can feel the other person closer to us and to our situation, eliminating any risk of
communicative discomfort.”
•

The app must respect the privacy of people who decide to make a report while finding a way
to avoid false reports.

“Reporting situations of difficulty exposes us a lot and this could create many inconveniences and
difficulties. To make things easier for us, it would be important to let the young person choose
whether to interface with the app, at least initially, by providing their details or through an
identification code that links the young person to an operator. This would give us time to get to know
and understand our situation and feel more protected when we decide to report a situation of difficulty
or abuse.”
•

Don't make us wait! A quick response to a report will be a key factor in the credibility of this
app.

“When we decide to make a report through the app, it is very important for us to receive a response
quickly: the sooner we understand that there is someone on the other side willing to listen to us, the
sooner we can build trust and therefore open up, and tell our difficulties.”
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•

The app should provide the option for unlimited typing of words.

•

The app should provide as much information as possible with respect to children's and
adolescents' rights and with respect to possible subcategories according to the type of
violation (discrimination, humiliation, bullying, sexual harassment, other).

“Within the digital tool, an area could be dedicated to providing the necessary information about our
rights in a simple way. Frequently asked questions (F.A.Q.) could be useful to make us understand
that we are not the only ones experiencing a difficult situation, and that we are not doing anything
wrong.”
•

The app needs to be understandable for everyone, it needs to be translated into as many
languages as possible.

“Everyone must be able to use the app. It is essential to offer the service in multiple languages. An
automatic translation service could allow anyone to report a difficult situation!”
•

The app is supposed to be an Emergency call line, active 24 hours a day.

“It is in the most difficult situations that we need someone to give us a hand. It would be important
for us to include an emergency call service that is always active.”
In the children’s reflection derived from the work done in the focus groups, the children also shared
their perplexities and concerns regarding the limitation that such an app could have:
•

The question has been raised as to whether someone can sue for a rights violation for a person
who does not have access to the app.

•

There have been questions about how to stay protected from false reports from rogue users.

•

Concern was expressed for people who do not have access to the internet and those who do
not have a device to be able to interact with the outside world.

•

The fear of not being heard, welcomed, or believed was shared.

•

Concern was shared that the app should ensure that people making a report will find justice,
it will not be helpful to any child or young person.
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3. SURVEY
3.1

Methodology

3.1.1

Objectives and content

The needs assessment was also carried out through a survey addressed to Italian and European public
authorities (e.g., guarantors for children and adolescents, judicial authorities, social services, law
enforcement, educational institutions) receiving reports of violations of the rights of children. The
survey aimed to collect quantitative data on the number of reports that these authorities receive
directly from children about violations of their rights or those of their peers. In addition, the aim was
to collect information that would allow the identification of good practices and critical issues
concerning the way in which these reports are submitted and handled.
The questionnaire was structured with multiple choice questions. In the first section, related to the
institutional context, the respondents were asked to indicate the State of localization and the type of
authority (e.g., guarantor, social services, law enforcement agencies). In the second section, dedicated
to reports in general, it was asked to indicate the modalities through which the minors can directly
present reports/complaints of violations of their rights or those of their peers (e.g., paper letter, online
form, telephone, fax) and to specify whether the reports/complaints can concern both the violation or
risk of violation of the rights of one or more minors, as well as general issues and whether they can
also be presented anonymously or only by an identified subject. The objective of the next section was
to collect quantitative data on the reports directly submitted by persons of minor age in the last three
years, as well as on their concrete management (e.g., what percentage of these reports are filed? With
what motivation?). Finally, the fifth section aimed to collect qualified opinions on the appropriateness
and the best strategies to promote the reporting of under-age persons.
3.1.2

Choice of platform and stand-alone versions, Italian and English

The survey was carried out using the Uniquest Limesurvey tool, already in use at the University of
Turin.
It was decided to proceed with two different questionnaires, one in Italian and one in English. This
made it possible to introduce into the English version more general wording and formulations, and
therefore more suitable for recipients operating in an institutional context different from the Italian
one (think, for example, of the organization of social services). The substance of the questions,
however, remained the same so as to allow the comparability of the answers.
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3.2
3.2.1

Participation
Identification of the recipients and effective participation in the survey in Italian
language

The identification of the recipients of the survey in Italian took place through direct contact via email,
using names and addresses provided to the scientific director of the project by the partners or the
bodies supporting the project. For example, through the Regional Guarantor for Children it was
possible to contact the Regional School Office of Piedmont, which provided 11 names of provincial
school representatives, each of whom then provided another 5 names of reference, for a total of 55
contacts. Moreover, the Coordination of the Social Welfare Institutions of the Region of Piedmont,
whose contact was facilitated by the Piedmont section of the National Association of Italian
Municipalities, provided the contact details of the 47 managing bodies belonging to the Regional
Coordination. Finally, thanks to the collaboration of the Association of Social Workers of the
Piedmont Region, the regional Associations of Social Workers were contacted, thus collecting a
further 40 contacts.
Each contact was sent a link associated with a unique token to ensure the completion of only one
questionnaire and thus ensure the scientific nature of the survey.
A total of 197 authorities were contacted. Seventy-three responded.
40.54% of the answers came from social services. 14.86% came from the regional 7or autonomous
province Child and Adolescent Care Supervisors. 4.05% came from the municipal Guarantors for
children and adolescents. 17.57% by the educational and scholastic services and by the Public
Prosecutor's Offices of the Juvenile Courts. An extremely low number of responses were provided by
ordinary public prosecutors' offices and law enforcement agencies.
3.2.2

Recipient identification and effective participation in the English language survey

The identification of the participants in the English language survey was done by sending the link to
the survey to the e-mail addresses of the members of the European section of the International
Association of Juvenile and Family Magistrates (IAYFJM), of the European Ombudsmen whose
addresses were found on the website of the European Network of Ombudsmen for Children and
Adolescents (ENOC). The network of Chairs of the CRC Policy Center of Hope for Children,8 partner
in the Children Digi-CORE project, has also helped to promote contacts with public authorities, for
example in Denmark, Portugal, and England.

7
8

Out of a total of 22 Child and Adolescent Supervisory Authorities 11 participated in the survey.
It is an interdisciplinary network of academics specialising in Children's Studies.
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27 public authorities completed the questionnaire. 10 are guarantors, 2 magistrates, 2 members of the
police force, 3 social services and 10 school referrers.
There were 10 countries involved in the survey: 8 Denmark, 9 Cyprus, 1 England, 3 Albania, 1
Portugal, 1 Hungary, 1 Estonia, 1 Slovak Republic, 1 Croatia, 1 Netherlands.
3.3

Main results

The data collected from the surveys, both in Italian and English, confirm that there are few reports
submitted directly by persons of minor age to public authorities. The Italian survey shows that reports
from minors represented, in 2020, less than 1% of the total number of reports received by the public
authorities involved. The public authorities that, proportionally, received the highest number of
reports from minors were, in order, law enforcement agencies, social services and educational
institutions. The Italian regional and municipal guarantors seem to be at the bottom of the list: 70.27%
of the guarantors participating in the survey stated that they had not received direct reports from
persons under the age of 18.
The situation appears to be slightly better at European level. Overall, 40.74% of the public authorities
participating in the survey stated that direct reports of under-age persons accounted for between 2 and
19% of all reports. 25.93% indicated less than 1%. On the whole, guarantors seem to receive a
proportionally higher number of reports, but this figure should also be seen in the light of the fact that
in all cases they are guarantors with national competence.
The majority of the responding authorities (70.37% of the European authorities and 58.11% of the
Italian authorities) declares the absence of specific modalities for reports/complaints by persons of
minor age. One European authority reported a dedicated telephone line managed by a
multidisciplinary team.
With regard to the “ordinary” modalities (that can be used indifferently by adults and minors) for the
submission of reports, in Italy, most of the offices provide that the reports can be submitted by e-mail
(79.73%), by letter (72.97%), by appointment (70.27%). Only a minority (6.76%) contemplates also
the possibility of filling in an online form.
The online forms are instead more used in the European context (51.85%), but other more traditional
methods of reporting such as email (70.37%), paper letter (62.96%), telephone interview (74.07%)
are also widespread.
The possibility of specifically using an app for reporting is not reported by any European authority.
At the Italian level, the state police, a regional guarantor for children, and a juvenile prosecutor's
office mention the existence of an app.
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Both at an Italian and European level, the authorities participating in the survey highlight the low
percentage of dismissals of cases opened following reports on minors. The most frequent cause of
closure for the guarantors is lack of competence in the matter.
A high number (85.19% of the European authorities and 78.38% of the Italian authorities) believe
that the number of direct reports by children to their office could be increased. The most important
tool identified for such an increase is awareness-raising activities specifically addressed to children
to make them more aware of their rights and information activities to explain when, where and how
to file a report. In addition, the lack of dedicated and effective tools and procedures to protect the
confidentiality of minors, possibly also with respect to their parents, and the lack within the authorities
of personnel specifically trained to receive reports/complaints from persons under the age of 18 are
further critical issues to be overcome in order to bring minors closer to the public authorities.
3.4

The game-quiz administered to the public during the Research Night (Turin, 2021)

Taking the opportunity of the Research Night 2021 being held in Turin,9 it was decided to involve
the public in a game-quiz which aimed on the one hand to contribute to raising awareness of the rights
of children and adolescents and to the knowledge of the figure of the regional guarantors for minors,
and on the other hand to collect further information on the awareness of the citizenship of the rights
of children and the knowledge of the public authorities to contact in case of violation of the rights of
children and adolescents.
The quiz was created using Google Form and made easily accessible via a QR code.
There were 100 responses collected.
A first element that emerges from the answers is the still poor knowledge of the figure of the regional
guarantors for children and adolescents.

9

Research Night is an event promoted by the European Commission since 2005. It takes place simultaneously every year,
on a single night in September, in hundreds of European cities. The aim is to give researchers and the general public an
opportunity to meet in an informal setting to discuss the activities and results of the research that universities and research
institutions carry out.
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It also emerges that 92.6% of the participants consider digital applications as suitable tools to allow
direct reporting/denunciation to the authorities by people of minor age. Those who, on the other hand,
do not consider apps as suitable tools mainly point out the technical difficulties deriving from the fact
that the minor might not have his own mobile phone and might have to install the app on other people's
tools with the risk of being discovered and stigmatized. Others consider apps as suitable tools mostly
for recreational activities for children.

Finally,

84%

participants

of

the

value

the

importance of also allowing
anonymous reports so as to
intercept as many violations
of the rights of persons of
minor age as possible.
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4. FIELD VISIT
In order to deepen some of the information that emerged from the survey, and in particular the
experience of the Portuguese Provedoria de Justiça in the collection and management of reports of
persons under the age of 18 concerning the violation of their rights or those of others, the Guarantor
for Childhood and Adolescence of the Piedmont Region, Ylenia Serra, and the Scientific Responsible
of the project Children Digi-CORE, Joëlle Long, visited the Portuguese Provedora de Justiça, Prof.
Maria Lúcia Amaral, on October 1st, 2021. It had, in fact, emerged that the Office of the Portuguese
Provedora has a telephone line dedicated to reports from persons of minor age and managed by an
interdisciplinary team. Although the numbers of reports from minors are now rather limited (8 in
2020, 3 in 2019 and 13 in 2018), the experience had immediately appeared worthy of attention and
further study.
During the visit, the Piedmontese Garante and Prof. Long were able to meet the Provedora and
several members of her staff. First of all, it was explained to them that the Provedoria de Justiça is
an institutional body established in Portugal in 1975, with general functions of defence of citizens
who complain about the violation of their rights by public administrations. Over time, the Provedoria
has also taken on the role of a “national human rights institution” with status A under the Paris
Principles and a “national preventive mechanism” of torture and inhuman and degrading treatment
under the United Nations Convention and Protocols against Torture and Other Cruel, Inhuman or
Degrading Treatment or Punishment. It is precisely these additional roles that have led the Office to
devote specific attention to the fundamental rights of vulnerable persons, namely minors, the elderly,
and persons with disabilities. These three groups of users can now submit reports to Provedora by all
the ordinary means (telephone, fax, paper letter, e-mail). They also benefit from telephone lines
dedicated to each group and active from 9.30 a.m. to 5.30 p.m. (with the possibility of leaving an
audio message during closing hours). Reports are initially handled by an interdisciplinary team,
consisting of a lawyer, a psychologist and a social worker who work on a rotating basis but always
in close contact with each other. On average, telephone calls last 20-30 minutes during which they
try to open a communication channel with the user, using a language that is suited to his/her
specificities. The team quickly assesses whether it can provide a direct solution to the case (e.g., by
indicating another competent public authority and sometimes by contacting that authority directly).
If this is not possible, it transfers the case to another Department of the Provedoria de Justiça
competent for the matter (e.g., education, health) for the completion of the investigation and the
processing of the file. The line dedicated to minors, established in 1993, has progressively recorded
a significant decrease in the number of reports (unlike, for example, the line dedicated to elderly
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people, which is now widely used). The most recurrent issue is the custody of minor children in the
separation of the parental couple. Only those reports in which the person making the report makes his
or her identity explicit are taken into consideration, but in the case in which the subject of the report
is a serious violation of the rights of a minor, anonymous reports are also taken into consideration,
trying to investigate and, if necessary, involving the police.
In Provedora's opinion, the decrease in the number of reports from persons of minor age should be
seen in a positive light. It is in fact the result of a series of reforms of social interventions and services
carried out in Portugal since 1999, in compliance with the United Nations Convention on the Rights
of the Child. In particular, mention is made of the establishment and smooth operation of local
commissions for the protection and promotion of the rights of minors. These commissions, made up
of representatives of the social services, the municipality, the health sector, the police, but also of
civil society, take charge of situations of prejudice of persons under the age of 18, proposing to parents
the adoption of protection measures that take advantage of the informal network around the parents
(extended family, friends) and that are alternatives to placement in a community or heterofamilial
foster care. Data show that the measures adopted by local commissions on the basis of parents' consent
now account for 90% of protection interventions, without the need to involve the judicial authority.
However, it is stressed the need to continue with awareness-raising actions on the rights of children
and adolescents aimed specifically at minors in order to ensure adequate knowledge of the figure of
the Provedora. In this perspective, the Department of Provedoria de Justiça, which manages the
telephone line dedicated to minors (N-CID, Núcleo da Criança, do Idoso e do Cidadão com
Deficiência), and more generally the “first reception” of reports that arrive from persons of minor age
based on the vulnerability of the reporter,10 carries out information and training actions in schools,
including through the adaptation to the Portuguese context of games prepared on the basis of the
Compasito manual of the European Council for the education of children to human rights.11
A group of minors for whom Provedoria still assumes a central role of guarantee is that of minors
between the ages of 12 and 16 years old in conflict with the law and placed in youth educational
centres: Provedora periodically visits these centres to monitor the situation of these children, who
today number about 90 in the country.

10

In the organizational system that the Provedoria de Justiça has adopted, if the request, although presented by a minor,
does not appear to be founded on the vulnerability of the reporter, the case is directly transmitted to the competent thematic
unit. Thus, for example, if a minor or an adult reports a case of "bad public health" involving a person of minor age, the
case is dealt with by the thematic unit that usually deals with health issues and not by the Department that deals with
reports of minors.
11
http://www.eycb.coe.int/compasito
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5. CONCLUSION
Surveys, field visits and focus groups agree that children and young people rarely turn directly to
public authorities to report violations of their rights or those of their peers, but that this situation can,
and should, change.
According to the participants in the focus groups and the authorities who responded to the survey, but
also to what emerged from the game-quiz administered during the Research Night, this would be due
mainly to the very low knowledge by the young people of their own rights, of the existence of a
Guarantor, and to a mostly non-existent information. For young people, the feeling most often
emerged is a sense of powerlessness: they report a generalized distrust of being listened to and
welcomed by adults and institutions and, frequently, the fear of the consequences of a direct complaint
because, lacking the necessary information, they do not know what they will face. This feeling of
going into the unknown inevitably leads to a difficulty in opening up and exposing oneself in the first
person. In addition, the process of becoming aware of one's condition of difficulty is a long one and
is almost always done in total autonomy by children and young people.
The perception of children is in line with the results of the survey, which shows that 70.27% of the
Italian regional and municipal authorities that participated in the survey do not currently receive direct
reports from people under the age of 18, with a slightly better situation at European level, but at the
same time believe (85.19% of European authorities and 78.38% of Italian authorities).
The availability of child-friendly digital tools, stable and welcoming interlocutors, willing to listen
and to involve children in the reporting process, can therefore become a key element to overcome the
sense of mistrust and lead children to report violations of their rights.
The needs that emerged both from the results of the survey and the consultation of the young people
point out some macro-themes that are essential for the development of the app and of a shared
interdisciplinary methodology for the collection and management of the reports coming from people
of minor age:
a) Certain references regarding who, how, when will take charge of the reports
b) Need to make the instrument known to children, otherwise it will not be used.
c) Setting up a process for handling reports - so beyond the app itself - that returns the
perception to younger people that their reports are taken seriously, and therefore worth
using the app.
With regard to the modalities of reporting, the point of view of the majority of the authorities
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responding to the survey (70.37% of the European authorities and 58.11% of the Italian authorities)
declares the absence of specific, known and clear modalities for reporting by persons of minor age,
while for the recipients of the service this aspect is once again decisive. Both the institutions consulted
and that responded to the survey, and the young people involved in the project, reported in fact the
importance of having dedicated offices and procedures.
•

capable of accommodating the needs and requirements of the under-age people who come to
them,

•

which ensure that the confidentiality of the child is protected, including, where appropriate,
in relation to his or her parents,

•

and, finally, equipped with child-friendly digital tools, and as expressed above, with staff who
can be stable, welcoming, and willing to listen.

Based on the results of the survey compared to the few reports received, as well as on the concerns
and recommendations expressed by the children in the focus groups, for the success of the app is also
of fundamental importance the process of dissemination of the digital tool to the children interested
as possible beneficiaries: what is not known is not used. In this regard, some proposals emerged both
from the results of the survey and from the focus groups, to promote awareness-raising activities
aimed specifically at children and young people to make them more aware of their rights and
information to explain to them when, where and how to submit a report:
•

publicizing the app through tools used daily by children such as social media and mass media

•

activities to raise awareness of the digital tool, in a territorial and widespread manner in places
that minors feel most like their own and, above all, neutral such as schools, community centres
or oratories, possibly also through peer activities.

If the creation and development of an app can really allow to shorten the distance between the reports
of children and the institutions, as proposed by this project and substantially confirmed by the children
and by the result of the game-quiz administered to the public during the Research Night, it is however
essential to propose welcoming and child friendly interaction modes, spurious of formalisms typical
of the adult world and not responding to the needs of the recipients.
In particular, the specific needs and the proposals that emerged from the point of view of the young
people who participated in the focus groups held in Turin by the Care Leavers Network and in Cyprus
by Hope for Children, but also from the results of the survey, especially with regard to the following
points 3 and 4, are of interest for the design and development of the app, with respect to the
characteristics that the digital tool should have in order to be used fluently:
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1. Quick and easy reporting.
2. Coordination of a professional “coordinator” throughout the reporting process: a contact
person for a young person, from start to finish.
3. Presence, in the institutions and services receiving reports, of professionals with specific
competences for the different categories of reports, in order to build a team able to deal with
the complex issues raised by minors.
4. Increasing children's awareness of their rights through the dissemination of easy-to-use
information material (stories on social media, drawings, cartoons, simple vocabulary).
5. Possibility of making a report also by young people who do not have technological devices or
internet connection. Support of third parties in the reporting process that, at first, can support
the minor.
6. Ensuring rapid responses and building a relationship between the minor complainant and the
professional who takes the complaint.
7. 24/7 emergency call service (this request is outside the project and the app, but it is interesting
to report it in view of future service developments).
8. Multilingual app with possible automatic translation tools.
9. Consultation of the “users” of the app to propose improvements to the digital tool following
the first processing phase, triggering a synergistic relationship between designers and
students.
The recommendations reported by the boys and girls who participated in the focus groups are
ultimately in line with the results of the survey and field visit carried out and may be useful in the
next phase of the project for the development of an app that facilitates direct contacts with the regional
guarantors and an interdisciplinary methodology for the collection and processing of reports that
arrive to the public authorities from persons of minor age.
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6. ANNEXES
6.1
6.1.1

Annex 1: Annexes of the focus group in Italy
Report from the observer's point of view

For the Children Digi-CORE project we decided to involve an educator in the capacity of an observer
who was asked to pay attention to the group dynamics that were established during the meetings. She
could intervene with questions and food for thought, at the time and in the manner deemed most
appropriate.
The group was arranged in a circle. Before focusing on the main objective for which it was
constituted, the facilitator12 proposed a preliminary acquaintance activity to the boys, asking them to
introduce themselves through the “ball game”: each member, after talking about himself, threw the
ball to someone else who was called to do the same in front of the others. In this way, a first network
of communication and sharing was created, the cornerstone of the path described here.
The next activity involved the use of brainstorming,13 a technique through which the moderator asked
the participants to make associations focusing on the theme of community and family. The following
terms were highlighted: fragility, people, giving trust, open doors, asking for help.
In our case in particular, the choice of words to be inserted on the posters led some children to share
with the others one or more episodes belonging to their own experience. From these fragments of
their personal life important difficulties emerged, and several times the protagonists found themselves
“unable” to trust, and unable to welcome the help and support offered to them in moments of greatest
need by strangers without suspicion. This happened especially in children that had not obtained an
adequate acceptance in their families of origin in the past.
This dynamic, which came about in a natural way, immediately led to the emergence of a strong
harmony among the members of the group. Initially, there was a sense of tension and fear of making
one's voice heard, almost always accompanied by non-verbal gestures—in fact, many people kept
their arms folded to unconsciously demonstrate their desire to maintain an attitude of closure towards
others. However, with the succession of weekly appointments, it was possible to breathe an
atmosphere of serenity and lightness, as if the members of that same group had known each other

12

The person who acts as a "traffic warden" and enables fluid communication so that everyone feels at ease and can
express themselves in the best possible way. Martini R. E., Torti A. (2003), Animating groups and conducting meetings
in Doing community work. Riferimenti teorici e strumenti operativi, Carocci Faber, Rome, pp. 202-204.
13
It literally means "brain storm". This term was born around the 1940s and found wide space in the advertising field in
order to discover creative solutions concerning the countless marketing strategies. YouTube channel: Alessandro Fanello,
Brainstorming: what is it and how to apply it in the classroom!, 13 January 2020,
https://www.youtube.com/watch?v=de9_BsgkC-o&t=42s (last consultation: October 2021).
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forever, although dealing with emotionally challenging topics from many points of view and that are
not usually told to anyone. This friendly atmosphere was moreover reinforced by the breaks of a few
minutes granted precisely because, more often than not, the best ideas, proposals, or interventions
related to the aims of the Children Digi-CORE project come out during an informal snack.
The positive dynamic of the group made it possible to grasp and focus even more readily on the raison
d'être of the project dealt with here, namely the need to explore the most effective means and methods
to promptly “rescue” those who reside in families or communities for unaccompanied minors, and
those who are forced to tolerate continuous situations of neglect.
As can be seen, once again, the facilitator is given an important role, as he or she is called upon to
urge people to express their ideas, even where dissent is created to ensure that the dialogue emerges
as constructively as possible.14
It is important to note that in structuring the activities outlined above, the model proposed by
“participatory action research” was followed.15 The young adults got to know each other, they had
the opportunity to learn about each other's experiences, and finally they worked to achieve the change
starting from a common problem, with the intention of providing an adequate response to the
question: “Who do I turn to when I perceive that I am in a dangerous situation at home or in the
community where I live?”
On the one hand, a mobile phone app could certainly facilitate direct contact between children and
the regional ombudsperson for childhood and adolescence. On the other, a discussion was born on
who could be, in concrete terms, the operator to promptly take into consideration the case presented.
During this phase in particular, through an “inside” observation,16 it was possible to identify more
non-verbal behaviours, head and face expressions, and paralinguistic traits (voice, pauses, sighs,
interactions).
Several hypotheses emerged on who could handle the reports in the Guarantor's office, which led the
participants to two options. The first was choosing a group of people working in the pedagogical,
psychological and social sphere in order to propose them an adequate training. The second option
was inviting young people that have experienced similar circumstances to become witnesses, in
support of those who talk about their own emotionally exhausting experiences. These people have

14

Martini R. E., Torti A. (2003), Animating groups and conducting meetings in Fare lavoro di comunità. Theoretical
references and operational tools, Carocci Faber, Rome, pp. 202-204.
15
Ibid., pp. 105-111.
16
Besozzi E. Colombo M. (2014), Metodologia della ricerca sociale nei contesti socio-educativi, Guerini scientifica,
Milan, pp. 156-161.
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had to carry this weight by themselves, and they haven’t had any supporting pillars next to them
during their growth. In this case, trying to “knock on the door” of someone of the same age and
showing at the same time courage and determination, could almost certainly foster a meaningful
dialogue.
Furthermore, while the possibility of going directly to the Office of the Regional Ombudsman for
Children remains open, a discussion has been triggered on the age range of those who will be able to
use the app. Along with this topic, we need to consider the fact that those who often find themselves
in these conditions are so little as not to have a mobile phone, a computer or a tablet. It is only right
that the one asking for help is not the person directly concerned, but someone who knows the delicate
situation in which the child is a victim (a classmate or his parents, a neighbour, a school employee, a
teacher, the principal, etc.) They should not hesitate to ask for intervention, even when the reality of
the mistreatment has yet to be verified. The “informed persons” close to the minor, therefore, are a
fundamental channel: they possess electronic instruments with an internet connection. If one thinks
of the negligent behaviour that sometimes even educators working in the community assume, it is
difficult to imagine that users are allowed to freely use the devices that would allow them to contact
their family or friend network. In this regard, it is also important to point out that sometimes, whoever
is the person who contacts the appropriate office or downloads the app may only need an opinion, a
comparison, or some advice. Consequently, they have the right to get it, even if they choose to remain
anonymous, without feeling obliged to complain to the social services.
Afterwards, a debate was opened on how to set up a possible telephone service (24 hours a day) to be
contacted. It was concluded that it is not possible to be available only to receive calls, but it would
also be useful to set up a WhatsApp contact, leaving the possibility to individuals to choose the
communication method they prefer (text message or audio). It was then emphasized that requests for
intervention should be answered within one or two days, the period of time considered necessary to
ponder a relevant reference able to quickly and competently meet the needs of the individual. This is
essential to convey to those who are on the other side of the screen to feel that, although they do not
know the professional personally, they have the opportunity to receive attention in a way that is never
taken for granted. The use of a simple, direct and accurate vocabulary at the same time, demonstrates
that the time taken to formulate the response was not accidental. If the opposite happened, instead,
the subject could think of having obtained a short and concise answer, like the clichés that other
people could give instead of answers, without feeling really appreciated.
The meetings were concluded by proposing training courses during the school year aimed at
headmasters and teachers, chosen according to the criteria that each school complex at all levels will
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prefer to adopt, always bearing a certain predisposition and sensitivity to the issue in mind, and with
the hope that, starting from secondary schools, teachers will talk about it in their classes.
6.1.2

Photographs
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Annex 2: Annexes from focus group in Cyprus
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Annex 3: Survey
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Annex 4: Game-quiz of the Research Night
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